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Tiivistelma

Tutkin autisti ja ADH taidekasvattajien elamankerrallisia narratiiveja liittyen
ammatti-identiteettiin neuroepatyypillisena opettajana. Opinnaytteessa tarkas-
tellaan biografisten haastattelujen kautta neuroepatyypillisyyden nakyvyytta
tyopaikalla, erityisen tuen tarvetta ja rakenteellisen ableismin vaikutuksia
taideopettajan tyossd. Kasittelen neuroepatyypillisyyttd osana kulttuurista ja
sosiaalista identieettid, tehden nikyviksi oman tutkijapositioni autistisena
taidekasvattajana. Opinndytteeni liittyy kriittisen vammaiskasvatuksen
keskusteluun taidekasvatuksen kentilld ja laajemmin sijoittuu osaksi neurodi-
versiteetti paradigmaa, jonka pyrkimyksend on lisitd neuroepétyypillisten
vihemmistdjen autonomiaa omien kokemustensa kertojana.Tdma nikyy
tietoisessa kielenkdytossda ja teoreettisessa osuudessa, jossa neuroepityypil-
lisyyteen liittyvaa termiston mairitelmat pohjaavat Nick Walkerin (2021) neur-
oqueer-teoriaan ladketieteellisen terminologian sijaan.

Tutkimusaineisto koostuu kolmesta elamankerrallisesta haastattelusta, joita
tutkitaan narratiivitulkinta-menetelmilla (BNIM). Haastattelut keskittyvit
taidekasvattajien elamankerralliseen kerrontaan, jossa he pohtivat oman neur-
oepatyypillisyyden vaikutuksia opettajan tyossd, fokuksena jaksaminen ja
tyohyvinvointi, palautuminen ja tuen saanti omassa tyOymparistossi. Teema-
analyysissa luodaan yhtymakohtia ja kdaytannon keinoja autisti ja ADH taidekas-
vattajien tyon tasapainotteluun, hermoston siitelyyn, tyOnantajalta saatavan
tuen tarpeeseen ja apukeinoja tyouupumuksen kanssa selviimiseen ja valt-
tamiseen.

Paitelmissa, pohdin neuroturvallisempien opetustilojen normalisointiin tar-
vittavia rakenteellisia muutoksia taidekasvatuksen kentélla, sekd kokoan neur-
oqueerpedagogisia tyokaluja kiaytdnnon taideopetukseen.

Avainsanat Neurodiversiteetti, taidekasvatus, autismi, ADH, neuroqueer kriit-
tinen vammaistutkimus, ableismi, biografinen haastattelu



















2.4 Neurodivergence at work

Talking about neurodivergence at work is important, as people belonging to neurominorities
can be easily ostracized at work. A recent study conducted by the UK government disclosed that
the employment rate of autistic individuals in the UK i1s around 30% (Landmark Review Calls
on Employers to Boost Support for Autistic People, 2024, February). These findings were UK-
specific, but they demonstrate a similar pattern globally. For example, The Finnish Autism
Association (Autismiliitto) also referred to the same statistic on their website, sparking
conversation about discrimination based on neurodiversity in the work field (Ty6 Ensin, 2024,
April 2).

In the Buckland Review of Autism Employment (2024), disclosing neurodivergence to
an employer resulted in a positive impact in only 4 in 10 cases. The higher unemployment rate
of neurodivergent people can be a result of a lack of management knowledge of successfully
creating and managing an inclusive workplace (Khan et al., 2022). Findings from the same re-
view also accentuate management bias towards neurominorities, as half of UK managers would
refuse to hire neurodivergent people and would commonly deem them unfit for leading posi-
tions (World Economic Forum, 2023; Patton, 2023, as cited in Kaaria & Karemu, 2024).

Neurodivergent workers are seen valuable solely in “isolated, specialized, or subservient
positions.”, even when studies show that neurodivergent professional’s involvement in signif-
icant projects would increase the team’s productivity by 30% compared to solely neurotypical
control groups (Aftab, 2021; Kaaria & Karemu, 2024).

Khan et al. (2022) list possible sources of difficulties in neurodivergence inclusion at
work such as discrimination and stigma linked to disclosing conditions, stereotyping, and nega-
tive attitudes from coworkers and supervisors. These issues also encompass theoretical insights
into effectively addressing these challenges in the workplace. Generalized list of the autistic and

ADH neurominorities areas of workplace accommodation entail help with the executive func-
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tion difficulties, which include (but is not limited to) “difficulties with short-term and work-
ing memory, attention regulation, planning, prioritizing, organization, and time management”
(Doyle,2020), as the sensitivity to sensory stimuli, such as noise, lights, smells and textures.
Additionally, there are misconceptions regarding adjustments and inclusion, as well as both pos-
itive and negative outcomes associated with managing specific neurological conditions (Khan et
al., 2022)

Shifting the work practices to aligning with the neurodiversity paradigm values entail
purposeful educational training sessions of leadership and staff (Kaaria & Karemu, 2024).
Doyle (2020) encourages neurodiversity paradigm as a social, economic and moral imperative,

which can be used to properly explore inclusivity improvements and adjustments at work.

According to the social model of disability and the neurodiversity paradigm, the
environment is seen as disabling rather than the person being disabled. Doyle (2020) proposes
adjusting the environment to the person, including shifting the corporate communication styles
and working mentality for better fitting individual needs (Kaaria & Karemu, 2024). In this
work-based intervention, the focus is on improving inclusion in workplaces. These types of
accommodations could be work-related schedule flexibility, environment flexibility, access to a
supervisor or peer support and access to assistive tools and technology, work-station

adjustments, and training programs (Doyle, 2020).

However, a holistic neurominority inclusion at work requires attention beyond the
disabling factors of the build environments. It includes acknowledgement and the ableist stereo-
typing and stigmatizing mentalities present in working groups (McKinney, 2014). For example,
the neuronormative assumptions of work appropriate communication can lead to neurodivergent
people being disadvantageous from the start. Common job interview practices are inherently
discriminatory as interactions, such as eye-contact and manner of speech, may result in rejection
(Khan et al. 2022). In the context of autism, Sasson et al. (2017) presented in a study focused
on social impairments of autism, that neurotypical peers are less willing to interact with autistic
individuals, which can partially explain the low employment rate of autistic people. The social
presentation of autistic people based on first-encounter observations resulted in a reluctance to
pursue social engagement (Sasson et al., 2017). This was concluded to possibly stem from so-

cial difficulties that work both ways between neurodivergent and neurotypical populations.
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The problems in social interaction and communication became more apparent in cross-
neurotype interactions (Sasson et al., 2017). This is worth mentioning as in ADH and autism,
social difficulties are one defining element of the diagnostic process. Perhaps the
communication issues are not solely the fault of the neurodivergent individuals’ efforts to read
social cues and interactions, but a difference in the social strategies that are easier to navigate in
interaction between neurotypes. This highlights the evidence of subtle ableism that is present in
the working sector as well as in the educational sector. McKinney (2014) points out that the
implicit ableism is harder to recognize and get educated on, as it hides the underlying

exclusionary sentiments existing towards the disabled and/or neurominority communities.
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In this chapter, I will explain the methodological choices made in the thesis process, research
philosophy and analysis method. I will also explain the personal standpoints to the interviews
and concerns that I have had through the research process. Some of these themes will be more
personal dilemmas I have faced in relation to my neurodivergence, regarding in person inter-
viewing, neurodivergent masking and struggles of interpretation, and struggles with philosophy
and academia.

For this thesis, I conducted 3 semi-structured biographic interviews. The prerequisite to
participate in the interview was experience in neurodiversity, being an Art Education graduate
or in a similar job and having already worked in Art Education. The chosen interviewees were
selected based on their self-identification as a neurodivergent and practice as an Art Educator.
Two of the selected interview participants were recommended by my thesis advisor Tiina Pusa

and one of them was contacted trough me.
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3.1 Biographic Narrative Interpretive Method (BNIM)

The Biographic Narrative Interpretive method (BNIM), developed by Tom Wengraf, is a qual-
itative research approach aimed at understanding individuals’ life experiences and constructing
narratives about their lives. Wengraf (2001) explains that “BNIM’s central focus is on under-
standing the subjectivity-in-situation of the person narrating part or all of their history”. BNIM
researchers focus on the underlying structure of the subjectivity within a narrative, recognizing
that the ‘Implied Author’ of a story may differ significantly from the actual person who experi-
enced the events (Wengraf, n.d). Traditionally in BNIM, there would be two or more sub-ses-
sions for each interview, but considering time limitations, I conducted one interview session
each. Hence, the full application of BNIM will not be used 1n its traditional form, but I will use
the BNIM principles in the interviews and the ethos behind this specific biographic narrative

interview method.

The key stages of the BNIM method are interview preparation, conducting, analyzing,
and representing. Preparation for the interview consists of full transparency to the interviewees
of the usage and methods of analysis conducted to the material. In this stage the interviewees
were also handed the evaluation made by the Aalto University Research Ethics Committee.
This 1s all striving for trust building between the researcher and the interviewees, to ensure
that they are aware of how the material will be recorded, processed, and analyzed and how it
will be erased after the research period. What makes BNIM an interesting method for narrative
interview is the passive role of the interviewer during the interview. In BNIM interview, it is
important to let the interviewee take the lead and take as much time as they need for their story
to unfold. Wengraf (2011) calls this a ‘SQUIN’ meaning Single Question aimed at Inducing
Narrative, which works as the starting point for each interview. Asking specific open-ended
questions helps the interviewees to remember how they felt and experienced a certain time

from their own perspectives. The role of the interviewer is to actively listen and show empathy
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without interrupting the narrative flow. During the sub-session interviews, it is possible to ask
PIN’s, meaning “Particular Incident Narrative” questions, to clarify certain details or events
related to the stories, yet restraining from asking questions about feelings related to these inci-
dents. Gunaratham (2015, sourced February 20, 2024) explains that questions, such as “Do you
remember how it happened?” instead of “How did you feel about that™ allow the participants to
recall their memories in better detail without shame towards past events. Refraining from asking
emotional and opinionated PIN questions aims to avoid creating socially acceptable hierarchies
and censorship within the interviewee’s biographic narration (Gunaratham, 2015, sourced July

22,2024).

BNIM emphasizes the importance of reflexivity, meaning making, and context sensitivity in
interpreting individuals’ life stories. It encourages the interviewer to approach interviews as col-
laborative endeavors, co-constructing narratives in partnership with the interviewees rather than
imposing predetermined frameworks or interpretations. A biographic narrative 1s not chronolog-
ically linear. It is important for the interviewer to stay passive and let the participant explain and
listen to their story, rather than forcefully creating a narrative from that person’s experience that
fits their own agenda (Wengraf, 2001). This is important also relating to interviewing neurodi-
vergent people. Talking about one’s life is usually more of a cyclical build up that has rhizom-
atic connections between important happenings and defining moments that eventually combine

the narrative of the biography.

Wengraf (2001) points out that we are never separated from certain social roles that af-
fect the social dynamic and the power balance that comes with it. He explains that the roles we
possess affect the strategies we will have for this social interaction. For example, the interview-
er can have a certain goal in mind relating to their research and a certain desire for an outcome.
The participant can be nervous about going “off the script” and intentionally or unintentionally
start answering the questions and projecting the tone and content of their answers, thus not giv-
ing the full scope of their experience, and curating their answers to fit the interview. This type
of scenario jeopardizes the core values of BNIM interview. Instead, it is important to listen and
let the participant talk the way they want and not try to correct the narrative in a linear manner.

(Wengraf, 2008). According to Wengraf (2011), the length of the interview and the rule of no
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interruption or commentary allows both participants to relax, enabling the interviewee to take
their time and tell their story in their own way. The practice of non-conversation and significant
pauses after each response promotes mindful reflection and unintended dialogue for the inter-
viewee.

However, when conducting a BNIM interview, it is important to remember that the
interpretation is subjective to the researcher’s ability to read the situation. The interviewer must
stay vigilant in active listening and structuring the interview without pushing for a certain nar-
rative from the biographic stories. Wengraf (2001) mentions the questions of politics of inter-
view interaction and the inherent power-dynamic that is automatically created by the interview
situation. They point out that the power dynamics should not be overlooked or clouded by the

good-natured intention of the interviewer.

3.2 Thematic Analysis

The BNIM follows a thematic analysis to identify recurring themes in the narrative, following
patterns, underlying meanings and motifs, trying to gain a holistic understanding of the per-
sonal experiences (Wengraf, 2011). There 1s two main ways of analyzing the biographic stories
according to BNIM, and I will be using the ‘holistic impressionism’ method, which involves
reading through the entire series of processed data, to derive hypotheses or themes about the en-

tire raw transcript data set itself (Wengraf, 2011). From that, researchers form an interpretation
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of the narrative in relation to the research objectives. This will be emphasizing the key events
and turning point from the interpreted biographic narrative. (Wengraf, 2001).

Wengraf (2011) describes the analysis as a two-way track, “The living of the lived life,
the telling of the told story”. First, it focuses closely on considering the socio-historical context
of a person’s life. This means looking at how their life is shaped by their time, place, and social
connections, like tracing a family tree to see relationships over time and across society. Second,
it emphasizes understanding how the person experiences and describes their story, paying atten-
tion to how they tell their story without judging it, while the objective facts about their life are
considered in the background (Wengraf, 2011).

Reflexivity in BNIM means acknowledging and reflecting the researcher’s role in shap-
ing the interview narrative. This includes transparency in analysis, acknowledging the research-
ers’ biases and perception point and how it may affect the interpretation of the interviews (Wen-
graf, 2001). Reflexivity also extends to the analysis of the interview. Wengraf illustrates these as
“seductions”, as the narrator (interviewee) i1s eager for you to accept their story and see events
from their current viewpoint, where they want to convince themselves to accept the fundamen-
tal assumptions of that perspective. Regarding these “seductions” they advise to also avoid the
“seductions” of interviewees subjective reactions, which could misrecognize significant events
mentioned (Wengraf, 2011). After spending time with the verbatim transcriptions and going
through in depth different possible explanations for different life-event, and their conjunctive
and causative relations have been analyzed, the researcher will construct a narrative that will

make “the most sense” (Wengraf, 2011).
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3.2.1 Autism and Interpretation

The question of the ‘referent’is a crucial one. People may imagine
that the topic (or referent, that which is being referred to) is commonly understood
by both parties, but in fact there may be a greater or lesser degree of unperceived

discrepancy between the imagined referents. (Wengraf, 2007)

This quote from Wengraf felt important; as an autistic person, I find it difficult to interpret the
tones of voice and facial expressions of strangers. Inherently the interpretive method was going
to be a little challenging for me considering the power dynamics of writing out someone’s story.
I have the power to choose, edit, leave out or add things, change the framing. The interaction is
clouded by how I felt in the situation and the analysis is a product of the knowledge I can chan-

nel from the interviewees story. The following questions kept on circulating in my head:

How does my neurodivergence influence the social dynamics with interviewees?
How do different environments impact interview situations, and do they affect the interpretation
of the interviews? Can we engage authentically due to our shared neurodivergence, or will it

affect the interviewer-interviewee dynamic?

An imteresting realm of the interviews will be the effect of neurodivergent masking and para-
linguistics in the interview context. Wengraf (2001) call attention to the multiple channels of
communication that occur during a face-to-face interview. I find it important to be transparent
about my autism, as I am operating from that viewpoint through the research process. When
conducting and analyzing the interviews, it is impossible to separate autism from myself, and I
was initially skeptical of my ability to notice and present crucial factors and nuances. We absorb
information from all the senses simultaneously, creating a holistic narrative of the person’s sto-
1y, based on their action, tone, assumptions of feelings, amount of fidgeting and so on.

I talked about my concerns regarding the interviews with my thesis advisor Tiina Pusa.

They pointed out that there could be emerging nuances of the lived neurodivergent experienc-
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es that could be easier for me to notice, as those can be difficult to decode in cross neurotype
encounters. They continued to point out that it is important to have a from-us-for-us approach,
aligning with the values seen in both neurodiversity studies and in CDS. There is a scarcity in
the field of art education of journals and academic publications made by disabled and neuro-
divergent authors and educators. Usually, the publications are written by non-disabled authors
who keep on referring and making recommendations based on the pathology paradigm (Derby,
2013a; Wexler, 2016). The way these publications are written reveals a lot about the writers’
knowledge, and it’s easy to distinguish especially the neurotypical way of constructing narrative
when writing about neurodivergent experiences.

This type of personal knowledge could be helpful as neurodivergent storytelling tends
to jump 1n between topics, telling multiple stories simultaneously, sometimes even in parallel
chronology. A common neurodivergent communication and storytelling tool is called an ‘in-
fodump’, which means supplying a large amount of context, unnecessary details and/or in-depth
analysis of a topic as a way of (Info Dumping Adhd — ADHD HQ: Navigating Life with ADHD,
2024).

In this thesis, I chose to experiment with creative writing methods and to write the inter-
views from a subjective point of view. The interviews are written in non-traditional way deploy-
ing scene writing techniques, describing the interview as an encounter, transparently narrating
my initial observation memos before, during and after the interviews. This technique aims to ac-
centuate the situational subjectivity by drawing attention to the “possible difference between the
‘real author’ and the ‘implied author’(Wengraf, n.d). The narrator within the interview narrative
will be “I”, emphasizing my position as a researcher describing the interviewee in third person

(Ctheyiﬁ .
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